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ANCHOR ACTIVITIES
Meaningful ongoing assignments that students can work on independently

. so that the teacher can work with· small groups ofstudents.

Students automatically move to an anchor activity when an assigned task
is finished.

REMEMBER:

A

c

s
-Expectations for anchor activities need to be clear.

-Tasks need to be taught to students.
-Students need to be held accountable for on task behavior and task

completion.
-Students need feedback on work done.

PLANNING SHEET FOR ANCHOR ACTIVITIES

SUBJECT/CONTENT AREA:

SKILLS TAUGHT PREVIOUSLY?

NAME AND t;lESCRIPTION OF ANCHOR ACTIVITY:

MATERIALS NEEDED:
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MANAGEMENT ISSUES: Where will materials be? How much time do you
want the activity to take? Will there be checkpoint due dates? What is
collected? Where does it go?

INTRODUCING THE ACTIVITY TO STUDENTS:

FEEDBACK:
-Points

-Rubric

-Checklist

-Random Check

-Percentage of Final Grade

-Portfolio Check

-Teacher/Student Conference

-Peer Review

ADDITIONAL SUGGESTIONS:
• Be sure to model the activity for the class including the expectations

for finished products
• Make sure students understand the feedback procedures.
• Review procedures for getting help

SAMPLE GENERIC RUBRIC
4 Exceeds the requirements, more creativity, deeper understanding

3 Meets all requirements of task, understanding and creativity present

2 Most of the requirements are met, understanding partially developed,
some creativity

1 Some requirements met, understanding poorly developed, little or no
creativity
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FIFTEEN EXAMPLES OF POSSIBLE ANCHOR ACTIVITIES

• Skills practice on the •

• _______ from supplementary material.

• Completing applications.

• Working on final •

•

•

____ reading.

_____ vvriting.

• Vocabulary """""'---__.,

• Learning about behind ideas.

• Learning about key _- at ""ork in the world.

•

•

studies.------

______ events reading.

• Top _

• 4· • 8

• RA_T writing

• TacToe---

Clues:
Independent
Journal
Free
Current

Think
6
computer
math
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4-6-8
CHARACTERS. SETTINGS EVENTS

1 1 1
2 2 2
3 3 3
4 4 4

5 5
6 6

7
8

TELEPHONE WRITING
CHARACTERS SETTING PROBLEM SOLUTION

0 0 0 0
1 1 1 1
2 2 2 2
3 3 3 3
4 4 4 4
5 5 5 5
6 6 6 6
7 7 7 7
8 8 8 8
9 9 9 9
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RAFT WRITING ASSIGNMENT

R=ROLE OF THE WRITER
(Who are you?)

A=AUDIENCE FOR THE WRITER
(To whom are you writing?)

F=FORMAT OF THE WRITING
(What form will your writing take?)

T=TOPIC FOR THE WRITING
(What will your writing be about?)

ROLE AUDIENCE FORMAT TOPIC
The Hearl French Fries Complaint The Effects

ofFat in the
Diet

Fraction Decimal Love Letter Explain
Their

Relationship
Plant Rain Thank You Rain's Role

Note in Growth
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RAFTS CAN BE:
• Be differentiated in a variety of ways: readiness level, learning profile, and/or

student interest
• Be created by students
• Be a way to motivate students by giving them choices

TEACHING RAFT WRITING TO YOUR STUDENTS:
• The first step is your planning. What are the essential questions, important ideas,

or information you want students to learn? Think about how writing will enhance
your students understanding of the topic. This will help you focus the topic for
the writing.

• Explain to students that all writers must think about their role, audience, format,
and topic for every written assignment.

• Write RAFT and list with students possible roles, audiences, topics, and formats
based on the information you want students to learn.

• Model for students how they might gain a deeper understanding of their role.
• You might choose one of the RAFT assignments and complete it for your

students.
• Make available sample formats ofRAFT assignments for different topics that are

studied.

RAFT ASSESSMENT AND FEEDBACK RUBRIC
5=Exceptional
4=Effective
3=Developing
2=Emerging
1= Not There
Accuracy: Is the information accurate?
Perspective: Does the author stay in the role?
Focus: Does the author stay with the format?
Conventions: Is the capitalization, agreement, punctuation, and spelling correct?
Benchmark: How does the overall quality of the work compare to past work?

HOW YOU MIGHT ASSIGN RAFTS:
• Cut the "strips" apart and hand out to students
• Allow students to choose from a menu ofpossible roles, or possible formats
• Use the cooperative learning structure, Comers, so that students can practice a

group RAFT writing assignment.
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READING/WRITING-TAC-TOE

Imagine Compare Change
(Synthesis) (Comprehension) (Synthesis)

You are the main character. Compare this story with You are the author. Change
How would you do things another one with the same the setting and sequence of

differently? theme. event.

Locate Create Describe
(Knowledge) (Synthesis) (Comprehension)

Find the page where the Come up with a way to You are the media
author writes about the share what you have read. specialist. Describe the plot

plot's~ng point. Get your idea approved by and theme to a potential
the teacher. reader.

Respond Build Critique
(Comprehension) (Application) (Evaluation)

Respond to the author by Build a diorama to show the What is your viewpoint of
writing him or her a setting and characters. the story?

friendly letter.

I have chosen to complete activities # ,# , and # _

#5 Create: I will complete the following activity because I chose #5:

Student Signature: Date: _

Teacher Signature: Date: _
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Biome Think-Tac-Toe
Compare and Contrast Written Document Analysis Read- a-Picture

Use Inspiration in the Analyze the provided primary Use the provided
Student Apsfolder to source document using the questions to analyze a

create a graphic Document Analysis provided picture of
organizer that compares Worksheet. one of the seven
two biomes. If you do biomes.

not have computer
privileges create a Venn

diagram on your own
paper.

Kinesthetic Testing A Wrinkle in Time Walk Q Mile in my
Tactics Footsteps

Use the Timeliner software in
Use the provided words the Student Aps folder to Create footprints to

to write sentences create a timeline of the represent a biome.
showing the relationships seasons of one biome. One footprint must

of the cards. Shuffle contain written
the cards and then lay information while the

them out in 3 rows of 3. other contains only
You should write 8 pictorial

sentences: .3 for the 3 representations.
rows going across, 3 for
the 3 rows going down,
and 2 for the diagonals.
Jeopardy using Power Create Q Brochure Make Your Case

Point
Go to the website Use a Microsoft

Use Q Microsoft www.mybrochuremaker.com Word template to
PowerPoint template to Create a travel brochure that create a CD Jewel
create a Jeopardy type includes information needed Case Label related to

game that reviews by people considering taking a a selected biome.
information on the vacation in one of the biomes. Include Q band name,

biomes. song titles and
production notes that
relate to that biome.
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PRODUCT DESCRIPTORS
Compare and Contrast: Is the Venn diagram drawn correctly? Are facts correct?
Look for things such as temperature, precipitation, and abiotic factors. Did they
include extra things such as pictures?

Written Document Analysis: Did students answer each question? Were answers
written clearly? Did students quote from the text?

Read-a-Picture: Did students answer each question? Were answers clearly
stated? Were answers short one-word answers or were they complete sentences
that showed more thought?

Kinesthetic Testing Tactics: Did students show the order of the words at the top
of the page? Were sentences factual? Did students use the terminology
correctly?

A Wrinkle in Time: Did students show all seasons of the chosen biome? Did
students demonstrate prior research? Did students include extra items such as
pictures, clip art, or sound and video clips?

Walk Q Mile in my Footsteps: Did students complete both the information and
pictorial feet? Was information correct? How much information was provided?
What amount of effort did students put into the drawings for their biomes?

Jeopardy using Power Point: Did students use the provided template? Did
students include the correct amount of categories and questions for each? Were
questions and answers correctly typed?

Create Q Brochure: Did the brochure include relevant information for the chosen
biome (temperature, wildlife, rainfall, etc.)? Did brochure contain pictures? Did
brochure actually make it to my e-mail account?

Make Your Case: Was band name appropriate for chosen biome? Did song titles
provide information about chosen biome? Did students design the cover for their
album?
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CUBING

Describe It
What vocabulary
is associated V\Tith
differentiated
instruction?

/ ... Define the terms. 1/.
/ Com.pare It Associate It Apply It

c Otnpare What holiday gift Give an exatnple ofhow
differentiated does '" you currently alter your
instruction to differentiation instruction to Illeet
tnore ~~traditionar' retnind you of? specific learner needs in
instruction. Why? your classroom.. 'What

"',,:- -:::*===========::::== ---~~"W-il-I-Y-O=U:t:ry==n:e:xt=?===
~ / Analyze It ~

~------..,,;" Think ofa question t ~-----------'
that your students will
likely have about
differentiated
instruction. HoW' will
you ans'Wer it?

Argue for or
against it
Does/can
differentiation
really ""ork? Why
or -w-hy not?
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